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TEXT

1. Introduction
In his thor ough invest ig a tion of migrants’ inter views with Italian
Territ orial Commis sions for the Recog ni tion of Inter na tional Protec‐ 
tion, Veglio (2017) illus trates that Italian case officers and inter preters
often perform their profes sional duties in the “anthro po lo gical dark‐ 
ness” (Veglio, 2017� 25) while listening to migrants’ reports of their
personal stories. These accounts, given by de- nationalised (ibid.) and
frequently illit erate, disor i ented and/or worn- out subjects, are often
char ac ter ised by incom plete sections, ambiguous or incon sistent
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passages and, notably, a dream like dimen sion  (ibid.: I), which Euro‐ 
centric profes sionals almost regu larly fail or refuse to grasp (ibid.: 27).

Veglio (2017� 25-26) notes, for instance, that witch craft is a wide‐ 
spread belief in Kenya. Prevalent in most African – and, more broadly,
many non- European – cultures (Crev atin, 2018� 14), it can be under‐ 
stood as a search for the causes of adversities and unfathom able,
unusual or abnormal events (Crev atin, 2010� 226; Veglio, 2017� 26).
This belief system is reflected in the stories of many indi viduals who
migrate to the Old Continent and explain their jour neys to Italian
Territ orial Commis sions; this is some thing any human it arian inter‐ 
preter ought to be aware of, as the neglect of migrants’ beliefs
comprom ises any chance of compre hen sion (Veglio, 2017� 29) in an
insti tu tional context in which a certain famili arity with geopol itics
and a smat tering of  ethnolinguistic 1 concepts benefit inter preters
(and case officers) to a consid er able extent. In other words, inter‐ 
preters (and case officers) do not always have the extensive and
appro priate know ledge  (ibid.: 26) needed to recon struct the factual
and emotional truth of migrants’ stories  (ibid.: 1) in order to do
them justice:

2

Abitu al mente l’inca rico di tradut tore non viene svolto da soggetti
qual i ficati, sia per la limitata disponibilità di compet enze, sia per le
anac ronistiche tabelle tarif farie che regolano la liquidazione dei
compensi umili an done la dignità profes sionale. (Veglio, 2017� 24)

The inter preting assign ment is not gener ally under taken by qual i fied
indi viduals, because of both the limited avail ab ility of skilled
profes sionals and the anachron istic rates that determine payment
and humi liate profes sional dignity.

The inter preter is supposed to be the guardian of asylum seekers’
state ments  (ibid.: 22) but in the end often betrays their stories by
comprom ising their cred ib ility, either because of gaps in cultural
know ledge  (ibid.: 26-27) or bias  (ibid.: 18). Veglio (2017� 27) provides
examples of the gradual crum bling of the cred ib ility of migrants’
biographies, perpet rated by case officers and inter preters alike. For
example, he reports the disput able rendi tion of the acronym
MNLA  (Mouvement national de libération de  l’Azawad, a notorious
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militia that is mostly made up of ethnic Tuareg (https://en.wikipedia.org/w

iki/Tuareg_people) fighting for the seces sion of Northern Mali) as
“EMELELA”, a made- up lexical item whereby an inter preter failed to
repro duce the content of the story told by a Malian asylum seeker.

The assess ment of cred ib ility is the hinge of any decision on inter na‐ 
tional protec tion (ibid.: 7). In the context of asylum, “the import ance
of oral testi mony as evid ence” is para mount, “espe cially when, as is
often the case with asylum, claimants do not possess other types of
material evid ence attesting to their iden tity and their story of
prosec u tion” (Sorgoni, 2019� 230). Yet, while “cred ib ility is […] expli‐ 
citly linked to the facts narrated [by the asylum seeker] rather than to
the indi vidual per se”  (ibid.: 231), Veglio (2017� 9) warns that the
decisions issued by Italian Commis sions are often based on an image
of the refugee that case officers progress ively construct on the basis
of subjective criteria and that is partially formed in the wake of the
inter preter’s output.

4

These acts of “insti tu tional viol ence” (ibid.: 22) are frequently perpet‐ 
rated because preju dice, scep ti cism and cynicism  (ibid.: 19), coupled
with insuf fi cient know ledge of source cultures, create the precon di‐ 
tions for the rise of the “anthro po lo gical dark ness”, which prevents
case officers and inter preters from correctly assessing and trans‐ 
lating – respect ively – the migrants’ accounts of their
personal vicissitudes.

5

Faced with this fright ening insti tu tional land scape, educa tion appears
to be the only way to try and dispel the “anthro po lo gical dark ness”
and foster a more accurate and appro priate approach to the rendi‐ 
tion of migrants’ stories. To para phrase González Rodríguez and
Radi cioni (2021� 385), educa tion becomes the main key to prevent
further discrimination.

6

When asked to play the role of the inter preter in a simu lated inter‐ 
view with a Territ orial Commis sion, students also exper i ence an
“anthro po lo gical dark ness” that is similar to that described by Veglio,
owing to their prover bial inex per i ence of “the things of the world” in
general and their limited know ledge of geopol it ical contexts (Veglio,
2017� 40) in partic ular. Yet, in their case, the anthro po lo gical dark ness
is also compounded by a deep linguistic and interactional dark ness,
as students are, by defin i tion, still in the process of acquiring their

7
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relaying and coordin ating skills, to use Wadensjö’s terms (1998� 108-
110) for the inter preter’s trans la tion and inter ac tion manage ment
activ ities, respectively.

González Rodríguez and Radi cioni (2021� 383) lay emphasis on the
need for a specific training of human it arian inter preters, one that
goes beyond the didactics of linguistic and inter preting skills so as to
embrace the ethical and culture- specific aspects of this sphere of
public service inter preting that includes asylum inter preting  (ibid.:
375). This is all the more urgent consid ering that the domains in
which human it arian inter preting is required are destined to increase
and that the consequences of the absence or scarce quality of
relevant inter preting services could be serious (ibid.: 385).

8

With this in mind, this paper reports on one of the role- playing
methods that has been used over the past two years at the Univer sity
of Trieste to design lessons for the “Intro duc tion to English/Italian
dialogue inter preting” course admin istered to third- year students
enrolled in the BA degree programme named “Inter lin guistic
Commu nic a tion Applied to Legal Profes sions”, in the Depart ment of
Legal, Language, Inter preting and Trans la tion Studies (IUSLIT).

9

Broadly, this BA course combines language and legal subjects to
provide students with a smat tering of both before they choose an
MA  course 2. Besides the trans la tion of legal texts, the language
courses offered include an “Intro duc tion to English/Italian dialogue
inter preting” course. On the one hand, this course enables trainees to
famil i arise with inter preting theory and prac tice, providing them with
a general idea of what dialogue inter preting in special ised settings
entails. On the other hand, it aims at raising aware ness among those
students who will even tu ally opt for an MA Degree in Law of the
linguistic, cultural, trans la tional, inter ac tional and prag matic aspects
that are involved in an interpreter- mediated conver sa tion. A specific
diffi culty for the teachers in designing their lessons – a diffi culty that
is shared by all the language trainers in the BA course – lies in the
fact that they have to work and interact with students having very
different levels of English profi ciency. As a consequence, the lessons
focus on enhan cing students’ listening, condensing and refor mu la tion
abil ities, as well as on emphas ising the role of the inter preter as an
inter cul tural medi ator and coordin ator of the conver sa tion. The
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linguistic, cultural, inter ac tional, trans la tional and (to a limited
extent) profes sional aspects of English/Italian dialogue inter preting
are high lighted during the lessons, which revolve around prac tice
exer cises that are based on role- play simu la tions of dialogue inter‐ 
preting situ ations in different insti tu tional, legal and human it‐ 
arian contexts.

This paper focuses on the design, imple ment a tion and assess ment of
those role- plays that simu late migrants’ inter views with Italian
Territ orial Commis sions. This activity is deemed relevant for the
training of inter preters because, after presenting their applic a tions
for inter na tional protec tion in Italy, asylum seekers are “called for an
inter view at the Territ orial Commis sion, the competent authority for
the assess ment of such applic a tions” (Ministry of the Interior, 2020�
23) and, notably, during this inter view, applic ants are “inter viewed in
the pres ence of an inter preter”  (ibid.). Before the lesson begins,
students playing the role of the inter preter are asked for their
consent to record the mock inter view; the record ings that have been
collected and tran scribed over the past two years have provided the
empir ical data for this study.

11

The method for designing an appro priate and suffi ciently authentic
role- play activity is presented in Section 1. Section 2 focuses on the
analysis of the tran scrip tions of mean ingful and selected extracts of
classroom inter ac tions. It high lights the trans la tional and inter ac‐ 
tional hurdles faced by students, and describes the char ac ter istics of
inter preting in the field of inter na tional protec tion. The conclu sions
of the study are outlined in Section 3.

12

2. Role- play design

2.1. Selecting the type of role- play
Role- plays are “a valu able teaching and learning tool to intro duce
students to the prac tice of dialogue inter preting” (Cirillo and Radi‐ 
cioni, 2017� 119). Listed among “the choices that have to be made if
pedago gical resources are limited” (Ozolins, 2017� 48), they “make it
possible to narrow the gap between training and real life through

13
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simu la tions of real- life assign ments and/or the repro duc tion of real- 
life cases” (Falbo, 2020� 158).

Dwelling on the meaning of the words “role” and “play”, they analyse
different aspects of this training tool. “Play” implies taking part in a
perform ance as an “actor” who plays a given role in accord ance with
the “let’s pretend” prin ciple. “Role” refers to rules and expect a tions
char ac ter ising a given figure in society. (Falbo, 2020� 157-158)

As Ozolins points out (2017� 55), role- plays are instru mental in
“securing […] under standing of ritu al ised linguistic encoun ters and
their social and profes sional context” in the face of the chronic lack
or limited avail ab ility of authentic data and teaching mater ials in the
didactics of dialogue interpreting.

14

The most “tradi tional” type of role- play in inter preter training
settings is the struc tured role- play (Niemants and Cirillo, 2016� 303).
This type of role- play is “based on a script enacted by two instructors
playing the two ‘primary parties’ in a […] nego ti ation and students
taking it in turns to play the role of the inter preter” (Cirillo and Radi‐ 
cioni, 2017� 122). Inter preting students are the only ones who do not
have access to the script (Niemants and Cirillo, 2016� 303), which can
be either a fully- fledged, detailed script containing the turns of the
primary parties in the conver sa tion or a draft or outline illus trating
the context in which the inter ac tion takes place (ibid.); the latter type
of “script” can also take the form of “an impro vised unscripted dram‐ 
at isa tion based on cards” (Falbo, 2020� 163).

15

Despite its poten tial to help students famil i arise with special ised
vocab u lary and the trans la tional and inter ac tional features of
dialogue inter preting (Cirillo and Radi cioni, 2017� 119), “the RP [role- 
play] has been criti cised for being inau thentic”  (ibid.: 126). In partic‐ 
ular, Stokoe (2011� 120-121) iden ti fies two main prob lems related to the
use of role- play as a training tool, namely “the assump tion […] that
plaus ible turns of talk can be invented on the basis of a norm ative
under standing of how talk works” and the fact “that the inter ac‐ 
tions  are simulations, in which what is at stake for parti cipants is
neces sarily different from what is at stake in any ‘real’ encounter”. In
order to make up for these meth od o lo gical limit a tions, the author
(2011� 125) proposes adopting “an altern ative to simu lated role- play”
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(Stokoe, 2014), namely  the Conversation- Analytic Role- Play  Method
(CARM). Unlike tradi tional, struc tured role- plays, Stokoe’s innov ative
method does not depend on the “inven tion” of turns but makes use of
authentic video- recordings of real- life inter ac tions “as the basis for
role- play and discus sion” (Stokoe, 2011� 125). Although it provides the
advantage of allowing users “to engage authen tic ally, without simu la‐
tion, with their everyday profes sional prac tice” (ibid.: 139), the CARM
is not free from short com ings either, as it presup poses the avail ab ility
of video- recorded data (Niemants and Cirillo, 2016� 304). This precon‐ 
di tion consti tutes a chal lenge in many profes sional training fields,
including the training of dialogue interpreters.

As a consequence, in spite of their unques tion able short com ings,
tradi tional struc tured role- play exer cises are still widely used in the
training of inter preters (Cirillo and Radi cioni, 2017� 122; Falbo, 2020;
Wadensjö, 2014� 437).

17

The prepar a tion of the lessons for the English/Italian dialogue inter‐ 
preting course addressed in the present paper relied precisely on the
design of struc tured role- plays for a simple reason; the migrant’s
inter view with a Territ orial Commis sion is (or, at least, should be)
videor e corded according to the law (Ministry of the Interior, 2020� 24;
Veglio, 2017� 24), but gaining access to these audi ovisual mater ials is
no easy  task 3. Hence, role- plays were designed without the use of
authentic videor e corded inter views, though the activity was intended
to “make dialogue inter preting training closer to the real world”
(Falbo, 2020� 156) from the outset. This proced ural imper ative is also
shared by Niemants and Cirillo (2016� 309) and by Cirillo and Radi‐ 
cioni (2017� 126), who suggest ways to make role- play activ ities “less
arti fi cial and more situationally and interactionally authentic” (ibid.).

18

2.2. Situ ational authenticity

During the lessons described in this paper, the Italian- speaking
instructor plays the role of a Pres ident of the Territ orial Commis sion
who is in charge of asking ques tions to the migrant, while the
English- speaking instructor pretends to be the migrant.

19

To shape the situ ational authen ti city of the role- play activity, during
the prelim inary phase consisting in the selec tion and collec tion of

20
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mater ials, two sets of docu ments are gathered and used to draft
scripts and “fill” them with plaus ible propos i tional content. As
regards the struc ture of the inter view, the design of the role- play
activity relies, in general, on a series of inter view proto cols developed
by some of the most author it ative insti tu tions in the field of asylum,
namely the EUAA (European Union Agency for Asylum) – former
EASO (European Asylum Support Office) – and the UNHCR (United
Nations High Commis sioner for Refugees). Besides the EASO Prac tical
Guide: Qual i fic a tion for Inter na tional  Protection (EASO/EUAA,
2018),  the EASO Prac tical Guide: Personal  Interview
(EASO/EUAA,  2014) 4 is regu larly consulted, in that the docu ment
“promotes a struc tured inter view method” leading “the user through
the stages of prepar a tion for the personal inter view […], opening the
inter view and providing inform a tion […], conducting the inter view
[…], including guid ance regarding the substance of the applic a tion
which needs to be explored during the inter view […], and concludes
with closing the inter view” (EASO/EUAA, 2014). Among other guides,
the UNHCR also makes avail able an online docu ment entitled Interv‐ 
istare i richiedenti  asilo (“Inter viewing Asylum  Seekers”) 5 to inform
the appro priate prepar a tion of case officers and assist them in asking
migrants the right questions.

In partic ular, the Prac tical Guide for Asylum Seekers in Italy (Ministry
of the Interior, 2020), developed on the basis of the EUAA and
UNHCR guides by the National Commis sion for the Right to Asylum
of the Ministry of the Interior, is used as the main instru ment to
shape the ques tions posed by the Italian case officer and inform the
migrant’s answers. The guide is drafted in Italian (Minis tero
dell’Interno, 2020) and English (Ministry of the Interior, 2020) alike 6,
favouring the drafting of an inter view that contains conver sa tional
turns by Italian and English speakers.

21

As regards the them atic content of the inter view, the prepar atory
work builds on finding the tran scripts of informal inter views or testi‐ 
monies by migrants, which provide factual inform a tion to be included
in the script. Although the wide spread use of web- truths (Spotti, 2019�
74) by case officers has been shown to “hold a strong influ ence” and
have poten tially “disastrous consequences”  (ibid.) on the assess ment
of asylum applic a tions, in this context the web merely serves a
didactic purpose, that of retrieving facts “about a country or about a

22
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Image

language spoken in a given country” (ibid.) or about migra tion routes
in a given country. In other words, these web- truths are not viewed
as “tangible proofs of truth ful ness”  (ibid.) but rather as a linguistic
and cultural “material” that is essen tial in shaping relevant role- 
playing activ ities in an inter preter training context. In partic ular, the
inform a tion that can be found on the  website ESODI/EXODI.
Migratory routes from Sub- Saharan Coun tries to Europe 7 is regu larly
harnessed. This website, providing material in Italian and English
alike, features an inter active map of Sub- Saharan Africa and Western
Europe, which the user can “explore” by clicking on given coun tries,
cities, loca tions (e.g. a refugee camp) or migra tion routes; when the
user clicks on a specific element, a window entitled “Context” pops
up showing relevant inform a tion concerning the migra tion context of
the city, loca tion or route. For example, by clicking on the city of
Agadez, a text appears, the initial excerpt of which is shown below:

The city is located in the Sahara Desert and it is the capital of the Air,
one of the most tradi tional Tuareg Feder a tion. Together with Al- 
Qatron and Sabha it is considered as a part of the “way to hell”. The
northern part of Niger is considered as the meeting point for those
who want to cross Sahara Desert towards Libya and Algeria. Out of
the 260 migrants inter viewed in Sicily, 80% stated to have contacted
a smug gler to reach Libya from Agadez. In most cases, migrants got
to know who to contact in Agadez simply by asking around for
inform a tion about smug glers organ izing trips to Libya. Indeed, as
already shown in previous invest ig a tions, Agadez hosts a large
number of transit houses called “Foyer”.

On the same webpage, a second window named “Focus and testi‐ 
monies” is present, clicking on which reveals a series of excerpts
drawn from inter views to migrants. The choice of the city of Agadez
redir ects the user to three testi monies, reporting the initials of the
inter viewees and the loca tions of the inter views. One of these testi‐ 
monies is shown in Figure 1, where the acronym CAS stands  for
Centro di Accogli enza Straordinaria, Extraordinary Recep tion Centre.

23
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A migrant’s testi mony drawn from the ESODI/EXODI website, viewed on

29 September 2023.

As it provides details on migrants’ jour neys and the viol ence that is
inflicted on them, this type of inform a tion is suit able to shape an
inter view with a Territ orial Commis sion, during which asylum
seekers are asked to provide evid ence of their “founded fear of being
perse cuted in their country of origin due to their race, reli gion,
nation ality, polit ical opinion, or belonging to a certain social group”
and/or list the reasons why they feel they are “unable to receive
protec tion from their country of origin” (Ministry of the Interior,
2020� 6). The Ministry of the Interior (2020� 26-27) clari fies that,
according to the 1951 Geneva Conven tion, migrants can only be
granted the status of refugee if they have “a founded fear of perse cu‐ 
tion” in their country of origin and that “examples of perse cu tion
include threats to [their] life, torture, slavery, unjust depriva tion of
personal freedom, female genital mutil a tion or serious breaches of
funda mental human rights or other very serious or repeated
breaches of [their] rights”. Notably, the cred ib ility of a migrant’s story
is the prerequisite for a positive assess ment of his/her applic a tion
for inter na tional protec tion (Veglio, 2017� 7), and the role of the inter‐ 
preter is delicate and essen tial to convey this cred ib ility to the Italian
case officer.

24

2.3. Inter ac tional authenticity
Regarding the inter ac tional authen ti city of the role- play activity, a
few expedi ents are used to avoid an excessive depend ence on the
script, as Niemants and Cirillo (2016� 303) suggest. First, as Falbo
(2020� 163) points out, “if a script is used, the players/inter locutors
must not read their turns word for word, but must be as spon tan eous
as possible and react promptly to the inter preter’s words”. When, for
instance, a student omits the trans la tion of given lexico- phrasal
items or makes a ques tion able trans la tion choice, the two instructors
keep pretending to be totally unfa miliar with each other’s idioms and
let the interpreter- mediated conver sa tion take the new, unex pected
course determ ined by the student’s rendi tions. During one of the
lessons, a student did not know the meaning of the  verb to kidnap,

25
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tried to guess it from the context, rashly trans lated the term  as
rapinare (“to rob”) and “derailed” the conver sa tion; the professors
playing the role of the primary parties then pretended to under stand
that the migrant had been robbed rather than kidnapped, thereby
contrib uting to rendering the three- party inter ac tion authentic.

This is only one of the inter ac tional expedi ents that the instructors
resort to during the simu lated inter view and that Niemants and
Cirillo (2016� 309) suggest adopting when designing a role- play
activity that aims for a greater degree of authen ti city. In this respect,
the script is designed so as to repro duce the inter ac tional dynamics
that are typical of the commu nic ative situ ation at work, such as the
moment during the opening of the inter view in which the case officer
must “verify the under standing between the inter preter and the
applicant” by asking “the applicant if he/she under stands the inter‐ 
preter and […] the inter preter if he/she under stands the applicant”
(EASO/EUAA, 2014� 7). This rather codi fied commu nic ative exchange
is included in the script to enhance the inter ac tional (as well as the
situ ational) authen ti city of the role- play and allow students to ease
into the activity.

26

In addi tion, atten tion is paid to repro du cing the “affective displays”
(Cirillo, 2012� 102) that are numerous in the conver sa tional context of
the migrant’s inter view with the Territ orial Commis sion; the fact that
“inter preters’ initi at ives may either promote or inhibit affective
commu nic a tion” (ibid.) is duly acknow ledged and emphas ised in class.

27

In this respect, the prepar a tion of role- plays is not only informed by
the above- mentioned insti tu tional guides but also by Veglio (2017),
who further illus trates the “rules of listening” (ibid.: 9) that the EUAA,
the UNHCR and the Italian Ministry of the Interior have developed in
their proto cols based on years of exper i ence. He reit er ates that the
inter view with the Territ orial Commis sion must be char ac ter ised by a
comfort able and cooper ative envir on ment, a neutral and profes sional
atti tude and the will to appro pri ately inform migrants about their
rights and duties  (ibid.: 10). The collec tion of inform a tion from the
inter viewed migrant requires that the free narra tion be followed by a
phase in which the case officer checks the truth ful ness of the
story  (ibid.: 10) in an empathic and encour aging way  (ibid.: 11).
Moreover, the case officer ought to opt for simple, gener ally open
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and non- leading ques tions, favouring dialogue and clari fic a tion (ibid.:
10). Indeed, rigid sets of prede ter mined ques tions should give way to
a logical and flex ible sequence, one that adapts to the migrant’s
narra tion (ibid.: 28).

The case officer is also required not to inter rupt the inter preter or
the migrant during his/her narra tion  (ibid.: 10), and to be empathic
and encour aging. This is, at least, what “theory” suggests, whereas
Veglio (2017) notes that Italian case officers and inter preters often
jeop ardise dialogue and cooper a tion, “reading” asylum applic a tions
through their own cultural filter  (ibid.: 25). Case officers frequently
prefer “suffoc ating” the intro ductory part of the inter view with close
ques tions – such as asking for dates, names and numbers –, which
stifle any chance for dialogue from the start  (ibid.: 28). Indeed,
Veglio’s (2017) analysis of inter view minutes reveals a typic ally
Western (Crev atin, 2010) tend ency for clas si fic a tion stem ming from
the European doctrine of meas ur ab ility (Veglio, 2017� 29).

29

2.4. Limit a tions of the method

However func tional to promoting “the acquis i tion of know ledge and
skills enabling the inter preter to manage inter ac tion” (Falbo, 2020�
157) in the specific insti tu tional context of inter na tional protec tion in
Italy, this role- play design method presents at least a couple of limit‐ 
a tions. First, as Veglio (2017� 25) notes, migrants’ turns are in most
cases char ac ter ised by hybrid, impure and corrupt vocab u lary. Their
linguistic reper toire frequently includes pidgins and  creoles 8 (ibid.:
25) and can often be categor ised as “rotten English”, i.e. a mix of an
English- based pidgin, ungram mat ical English and good English, that
is some times enriched with idio matic expres sions  (ibid.); this
language is disorderly and creates disorder  (ibid.). Yet, the script- 
based inter ac tions that are proposed to students of the BA course in
Inter lin guistic Commu nic a tion Applied to Legal Profes sions
comprise, besides turns in Italian, turns  in standard – however
simple – English, i.e. the “type of English [that] has under gone stand‐ 
ard iz a tion, which means that it has been subjected to a process
through which it has been selected, codi fied and stabil ized, in a way
that other vari eties have not” (Trudgill and Hannah, 2013� 1). The
choice of this variety stems from the fact that it is the one that Italian
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students are most familiar with and, espe cially, from the need not to
excess ively divert their atten tion from the acquis i tion of inter ac tional
skills by means of a signi fic antly disorderly conver sa tion; notably, at
this stage of their learning path, the BA students in ques tion have
attended language courses but have never received any previous
training in dialogue inter preting and, there fore, need a step- by-step
method at the very outset of their journey into the world of inter‐ 
preting (whether this journey ends up to be long or not).

The second limit a tion lies in the fact that this type of role- play is
made up of struc tur ally different turns, namely rather short Italian
turns (the case officer’s ques tions) and rather long English turns (the
migrant’s narra tion of events); these types of turns consti tute the
proto typ ical adja cency pair  (Sacks et  al., 1974� 716) of the personal
inter view for inter na tional protec tion. While drafting the scripts, an
effort is regu larly made to avoid rapid- fire succes sions of ques tions,
which down grade the conver sa tion with the migrant to a police
inter view (Veglio, 2017� 25). Indeed, Veglio (2017� 11) insists on the
need for the case officer and the inter preter to create an atmo sphere
of trust in order to reach, together with the applicant, the insti tu‐ 
tional goal of gath ering reli able inform a tion on his/her journey and
situ ation. Hence, the turns of the Italian speaker reflect this under‐ 
lying need to arrange an accom mod ating conver sa tion. Regarding
English turns, they are devised to be less confused, unchro no lo gical
and incom plete than Veglio (2017� I) suggests they are in prac tice,
with the purpose of giving rise to rather dense sequences of talk,
which the student will gradu ally learn to manage by carrying out
explicit coordin a tion strategies such as asking for clari fic a tions,
inviting inter locutors to start or continue talking and inter rupting
them (Merlini, 2015� 105). As regards inter rup tions, however, the
trainees are informed that, in the specific context of asylum applic a‐ 
tions, the migrant is provided with “an oppor tunity to give an unin‐ 
ter rupted personal account of the reasons for applying for protec‐ 
tion” (EASO/EUAA, 2014� 11) and the inter preter is, there fore, called
upon not to inter fere with the free narrative. Incid ent ally, although
profes sional inter preters can and often do manage long turns by
taking notes (Cirillo and Radi cioni, 2017� 133), the students are invited
not to do so – with the excep tion of names, numbers, enumer a tions
and other “problem trig gers” (Gile, 1995� 171) –, because they have not
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yet been trained in consec utive inter preting and have received no
note- taking instruc tion at this stage of their univer sity career. As
clari fied in the Intro duc tion to this paper, this course is
named  “Intro duc tion  to English/Italian dialogue inter preting”
precisely because it is the students’ initial encounter with the inter‐ 
preting activity, a course that provides the first oppor tunity to chal‐ 
lenge their abil ities to express them selves orally, harness their short- 
term memory and acquire inter ac tional skills.

Despite this second limit a tion, the method and the expedi ents
described enable the creation of role- plays that feature “diffi cult
turns”, i.e. turns that offer compre hen sion diffi culties because they
are either too short or too long (Baraldi, 2018). While the former chal‐ 
lenge the students’ ability to rapidly and correctly trans late ques tions
– the morpho syntax of which varies consid er ably from Italian to
English –, the latter test their listening and compre hen sion skills,
indu cing them to learn, inter n alise and adopt those strategies that
enable them not only to trans late but also “to manage inter ac tion
dynamics” (Falbo, 2020� 159) and “to develop skills and decision- 
making abil ities”  (ibid.: 160). In this respect, these funda ment ally
different but comple mentary turns appear to be “moderately diffi cult”,
or appro priate for third- year Italian students at their first encounter
with English/Italian dialogue interpreting.
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3. Simu lating the inter view with
the Territ orial Commission
The present Section illus trates the analysis of selected excerpts
drawn from the tran scrip tions of the record ings of the simu la tions
carried out in class; the record ings are listed in Table 1. All the
record ings refer to two role- playing activ ities that were used with
different groups of students over the last two years; the role- plays
simu late two inter views with two fictional char ac ters, a Nigerian and
an Erit rean migrant named John Udu and Harry Tekle, respect ively.
Owing to their length, each simu lated inter view was divided into
three parts which were inter preted by three different students; each
recording, thus, repres ents the perform ance of one student and the
inter pret a tion of one portion of an inter view, rather than one single
inter view in its entirety.
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Table 1. Record ings analysed.

Recording 1 John Udu’s inter view with the Territ orial Commis sion 2022 (part 1)

Recording 2 John Udu’s inter view with the Territ orial Commis sion 2022 (part 2)

Recording 3 John Udu’s inter view with the Territ orial Commis sion 2022 (part 3)

Recording 4 Harry Tekle’s inter view with the Territ orial Commis sion 2022 (part 1)

Recording 5 Harry Tekle’s inter view with the Territ orial Commis sion 2022 (part 2)

Recording 6 Harry Tekle’s inter view with the Territ orial Commis sion 2022 (part 3)

Recording 7 John Udu’s inter view with the Territ orial Commis sion 2023 (part 1)

Recording 8 John Udu’s inter view with the Territ orial Commis sion 2023 (part 2)

Recording 9 John Udu’s inter view with the Territ orial Commis sion 2023 (part 3)

Recording 10 Harry Tekle’s inter view with the Territ orial Commis sion 2023 (part 1)

Recording 11 Harry Tekle’s inter view with the Territ orial Commis sion 2023 (part 2)

Recording 12 Harry Tekle’s inter view with the Territ orial Commis sion 2023 (part 3)

Recording 13 Harry Tekle’s inter view with the Territ orial Commis sion 2023bis (part 1)

Recording 14 Harry Tekle’s inter view with the Territ orial Commis sion 2023bis (part 2)

Recording 15 Harry Tekle’s inter view with the Territ orial Commis sion 2023bis (part 3)

1 CO [addressing S] per favore dica al signor Udu che io mi chiamo Marco Ubaldi sono il
pres id ente della Commis sione Territ oriale che deciderà sulla sua domanda di
protezione internazionale (.)  poi si presenti anche lei dica di essere l’inter prete
[please tell Mr Udu that my name is Marco Ubaldi I am the Pres ident of the Territ orial
Commis sion who will decide on his applic a tion for inter na tional protec tion (.) then
intro duce your self too please tell him that you are the interpreter]

Before starting the simu la tion of the inter view, students were duly
informed about the context of situ ation and, espe cially, the role of
the inter preter therein. This inform a tion was and can be found in the
above- mentioned guides about inter na tional protec tion applic a tions.
The EUAA (2014), for instance, emphas ises that, at the begin ning of
the inter view, the case officer must make sure that the inter preter
and the migrant under stand each other. The tran scrip tion of one of
these intro ductory inter ac tions, drawn from recording 7, is shown in
Example (1), where CO indic ates a turn uttered by the case officer, S
intro duces a student’s turns and the letter M anti cip ates the
migrant’s turns.
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2 S good morning Mr Udu this is Marco Ubaldi he is the Pres ident of the Territ orial
Commis sion who will decide on your (.) applic a tion for the visa actually (.) and I am
XXX I will be your inter preter today

3 M good morning thank you

4 S grazie buon giorno [thank you good morning]

5 CO signor Udu capisce cosa dice l’inter prete [Mr Udu do you under stand what the inter ‐
preter says]

6 S do you under stand everything I say

7 M yes I do

8 CO e lei capisce tutto quello che dice il signor Udu [and do you under stand everything
that Mr Udu says]

9 S sì capisco tutto [yes I under stand everything]

a. The symbol (.) indic ates a pause, while XXX replaces students’ names.

14 CO signor Udu sa perché è qui oggi [Mr Udu do you know why you are here today]

15 S do you know why are you here today

In turn  2, the student’s choice of trans lating the noun  phrase
domanda di protezione  internazionale (“applic a tion for inter na tional
protec tion”) as applic a tion for the visa suggests that the inform a tion
about special ised lexicon provided in the briefing phase had not been
inter n al ised yet; the student’s hesit a tion was also signalled by a pause
and the addi tion of the hedge actually. Incid ent ally, while inter preted
speeches have been found to contain fewer hedges than original
speeches (Magni fico and Defrancq, 2017; Fu and Wang, 2022), the
record ings analysed point to a tend ency to add hedges, which can be
inter preted as an indic a tion that the trainees are still grap pling with
the devel op ment of their relaying and coordin a tion skills.

36

As regards inter ac tional moves, turns from 5 to 9 illus trated when the
case officer makes sure that S and M under stand each other, and
showed that S coordin ates the inter ac tion smoothly by produ cing
trans la tional and conver sa tional turns alike, depending on whether
CO’s ques tion is addressed to M or to S him/herself. In partic ular, 6
suggests that the student coordin ated the talk and nego ti ated the
asym metric rela tion between the primary parti cipants appro pri ately,
asking the “migrant” a direct and concise ques tion that promotes an
empathic commu nic ative exchange. Yet the record ings analysed
showed that trainees still need to improve in these areas.
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9 CO allora signor Tekle sa perché è qui oggi [so Mr Tekle do you know why you are
here today]

10 S we would like to know if you know why you are here

30 CO alla fine del colloquio io e l’inter prete firmeremo il verbale (.) a lei sarà richi esto di
firm arlo solo se avrà fatto delle precisazioni o richi esto delle correzioni [at the end
of the inter view the inter preter and I will sign the minutes (.) you will only be
requested to sign if you have specified anything or requested that the minutes
are corrected]

31 S we are going to sign the minutes

(3)39

In Example (2), drawn from recording 1, turns 14 and 15 showed that S
uttered a concise but syntactic ally intricate turn, standing out for the
pres ence of an embedded ques tion that was incor rectly asked with
an inver sion between the  pronoun you and the verb  form are. In
Example (3) from recording  10, instead, turn  10 displayed a more
correct but redundant, verbose and inef fi cient trans la tion of the
ques tion in 9, which was likely to jeop ardise clarity and, in addi tion,
did not repro duce the prag matic force of CO’s ques tion. Incid ent ally,
in the debriefing phase of the role- play activity, students gener ally
confessed to being aware of their mistakes and, in general, the rules
of English grammar and syntax, but the correct applic a tion of the
latter is often a diffi cult task while starting to learn how to interpret.

40

Example (4), extracted from recording 10, shows the simu la tion of the
stage in the inter view where the migrant was informed that the
minutes of the videor e corded conver sa tion would later be signed
exclus ively by the inter viewer and the inter preter: only if the migrant
specifies anything or the inter view is not filmed owing to an explicit
and motiv ated request by the migrant will the migrant be asked to
sign the minutes, too (Ministry of the Interior, 2020� 24).
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S’s turn was notable for the contro ver sial choice of the pronoun we.
This added ambi guity, as it did not clarify the iden tities of those who,
within the triadic exchange, would ulti mately sign the minutes of the
meeting. In addi tion, the omis sion of the following part of CO’s turn
made the instruc tions to follow diffi cult to under stand. This is evid ‐
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18 CO se la sente di raccon tarci come andò avanti il suo viaggio [do you feel like telling us
how your journey continued]

19 S can you tell us how your journey continued

ence of the kind of “inter ac tional dark ness” in which inex per i enced
inter preters often operate.

In partic ular, the analysis of the students’ turns revealed, at times, a
certain inac curacy in trans lating affective displays, in line with
Cirillo’s (2012) discov eries. The present study on the inter pret a tion of
migrants’ inter views with Territ orial Commis sions adopts “a broad
working defin i tion of affect, which  includes expressed feel ings, atti‐ 
tudes, and rela tional orient a tions of all kinds” (ibid.: 103):
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General as it may be, this defin i tion high lights the meth od o lo gical
perspective of this study, which explores not so much speakers’ inner
states, but the ways in which these are displayed, and how such
displays are nego ti ated and oriented to by speakers them selves. In
other words, and in line with an inter per sonal social perspective, the
main concern is with how affect is made relevant by co- participants
throughout the interaction.

As Cirillo (2012� 106) specifies, “affective displays are far from absent
in insti tu tional inter ac tions” and this holds true for the discursive
sphere of inter na tional protec tion and, hence, the field of human it‐ 
arian inter preting. Take the following excerpt taken from recording 3�
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Turn 18 was the core of an “affective sequence” (ibid.: 113) that saw the
Pres ident of the Territ orial Commis sion living up to his/her respons‐ 
ib ility to develop “a good commu nic a tion atmo sphere, in which all
relevant persons feel safe and interact in a positive manner […] to
create such an atmo sphere of trust and confid ence” (EASO/EUAA,
2014�  6) 10. By asking the migrant if  s/he felt  like carrying on the
narra tion of the journey that brought him/her to Italy, CO tried to
discurs ively hide the inherent asym metry between their roles (Veglio,
2017� 10) and take on an encour aging atti tude that excludes any abuse
of power, biased comment or allu sion (ibid.: 11). The student’s choice
to translate se la sente with can you deprived the case officer’s ques‐ 
tion of its affective dimen sion, adding the ambi guity of the modal can
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28 M the condi tions of life were dramatic (.) it’s a hellish place (.) there were more than
sixteen thou sand people (.) food and clothes were not enough you were not
allowed to work and you were not safe because the Rashaida entered and
kidnapped people (.) if I think of that place I go crazy

29 S(1) dice le cond iz ioni di vita erano dram matiche (.) c’erano più di sedicimila persone
il cibo e i vestiti non erano suffi cienti (.) non erano sicuri perché spesso i membri
della tribù Rashaida arrivavano e rapivano le persone (.) si sente un
po’ traumatizzato [he says that the condi tions of life were dramatic (.) there were
more than sixteen thou sand people food and clothes were not enough (.) they
were not safe because the Rashaida often arrived and kidnapped people (.) he
feels a bit traumatised]

29bis S(2) le cond iz ioni di vita erano abbastanza drammatiche (.) c’erano più di sedicimila
persone (.) non c’era abbastanza cibo e non c’erano vestiti (.) non potevo lavorare
e ogni tanto arrivavano i Rashaida e rapivano le persone (.) quando penso a
quel posto divento nervoso (.) non ci penso [the condi tions of life were
rather dramatic (.) there were more than sixteen thou sand people (.) food was not
enough and there were no clothes (.) I was not allowed to work and some times
the Rashaida arrived and kidnapped people (.) when I think of that place I become
nervous (.) I don’t think about it]

to the query and making it sound like Are you able to tell your story?
or Are you entitled to tell your story? In this respect, S’s turn qual i fied
as a “non- close rendi tion” (Dal Fovo and Falbo, 2021) in that it
departed from the corres ponding primary speaker’s turn and
set forth some thing different. Thus, what ought to be “a three- party
affective sequence” (Cirillo, 2012� 113) ended up being an untrans lated
affective display that has the poten tial to hamper
empathic communication.

Instances of inhib i tion of affective commu nic a tion could be
frequently observed in the analysis of the tran scrip tions of students’
turns, not only when the shorter Italian turns were trans lated into
English but also and espe cially when the longer English turns illus‐ 
trating the heart- wrenching jour neys and adven tures of migrants
were rendered into Italian. Example  (6) shows the three different
rendi tions (drawn from record ings  6, 12 and 15) of a single turn
(exem pli fied by the one extracted from recording 6 and shown in the
first line) proposed by three different students 11, who trans lated the
answer to the  question Com’era la vita nel campo profughi
di  Shagarab? (“What was your life like in the Shagarab
refugee camp?”).
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31 S(3) le cond iz ioni erano dram matiche (.) eravamo in sessantamila (.) non si poteva
lavorare non eravamo al sicuro anche perché i Rashaida rapivano alcuni di noi (.) non
mi sento molto bene quando ripenso a quell’esper i enza era un posto molto sporco [the
condi tions were dramatic (.) we were sixty thousand people (.) you were not allowed
to work we were not safe also because the Rashaida used to kidnap some of us (.) I
don’t feel very well when I think back on that exper i ence it was a very dirty place]

9 CO le è successo qual cosa di spiacevole durante il suo viaggio verso il Sudan
[did something unpleasant happen to you during your journey to Sudan]

10 S did some thing happen during your journey to Sudan

11 M yes a lot of bad things

12 S sono successi degli inconvenienti [some problems occurred]

One of the most obvious elements in the record ings shown in
Example (6) was the system atic zero- rendition (Wadensjö, 1998� 108)
of the evoc ative phrase it’s a hellish place. Besides the obser va tion of
further omis sions (e.g. that of food and clothes were not enough in 31)
and incor rect rendi tions  (e.g. sixteen  thousand turning  into
sixty thousand in 31), the trans la tions of the final, prag mat ic ally signi‐ 
ficant sentence if I think of that place I go crazy stuck out. While S(1)
refor mu lated it into I feel a bit traumatised, S(2) mitig ated the illoc u‐ 
tionary force of the utter ance describing the migrant’s state  as
nervous rather than crazy; s/he also translated if I think about it as I
don’t think about it, which is enough to qualify his/her turn as a non- 
close rendi tion. The turn by S(3), instead, appeared to be an expanded
rendi tion (Wadensjö, 1998� 107) char ac ter ising Shagarab’s camp with
an addi tional and made- up (however plaus ible) feature, that of being
a very dirty place. Like 29 and 29bis by S(1) and S(2), however, 31 by
S(3) also saw a mitig a tion of the prag matic value of the sentence if I
think of that place I go crazy, whose trans la tion gave back the picture
of a refugee who does not feel very well.
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In general, the exam in a tion of the data suggests that most students
seemed to struggle with the trans la tion of negat ivity, as shown by
S(2)’s rendi tion  of dramatic as rather  dramatic. This tend ency was
further suggested in the turns that are displayed in Example  (7) and
were drawn from recording 5�
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In a nutshell, the analysis indic ates that most students acted as if
they struggled to, refused to or refrained from conveying negative
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5 CO le va di raccon tarci le vicende che l’hanno portata fino a qui [do you feel like telling us
the events that have led you here]

6 S could you tell us the story that led you to come here

7 M yes (.) one day five years ago I was with my father on our way back to Benin City (.)
some people with masks stopped our vehicle and asked me to get out (.) they tied me
up while they shot at my father (.) just in front of me (.) I was eager to save my dad
but those people put me inside the car covered my face and brought me in the bush
(.) I was shocked (.) I didn’t even know if my father had survived

8 S praticamente (.) cinque anni fa [basically (.) five years ago] (.) [addressing M] excuse
me where were you going (.) you and your father

9 M we were going back home to Benin City

10 S thank you (.) io e mio padre stavamo tornando a casa a Benin City e a un certo punto
una macchina al cui interno c’erano persone con delle maschere ci ha fermati (.)
hanno sparato a mio papà proprio di fronte a me ma io non potevo fare niente (.) mi
hanno messo una maschera e: (.) mi hanno portato in un cespuglio [my father and I
were going back home to Benin City and suddenly a car in which there were some
people with masks stopped us (.) they shot at my father just in front of me but I
couldn’t do anything (.) they put a mask on my face and: (.) they brought me in
a shrub]

descrip tions of events. These tend en cies were espe cially evident in
the trans la tion of longer narrative turns, where the trainees’ diffi‐ 
culties in under standing the geopol it ical context of the story stood
out. In this regard, the students not only faced an “inter ac tional dark‐ 
ness” but also previewed the “anthro po lo gical dark ness” that Veglio
(2017� 25) denounces in his analysis of how inter views with Territ orial
Commis sions are conducted and inter preted in Italy.

(8)54

The inter ac tion illus trated in Example (8) and taken from recording 8
indic ates that the student in ques tion (and, in general, most students)
still grappled with the appro priate adop tion of inter ac tional
strategies such as inter rupting inter locutors to divide long turns into
smaller chunks or asking for clari fic a tions, which would favour the
compre hen sion and rendi tion of M’s turns. In fact, in turn 8, S asked
M to repeat his destin a tion and his father’s, which led to a more
accurate trans la tion. Yet, only one detail of M’s story was preserved
thanks to S’s request for clari fic a tion, unlike many others that were
omitted. Indeed, zero- renditions of given phrases and sentences
uttered by the migrant were also evident here, such as the omis‐ 
sions of our vehicle, [they] asked me to get out, they tied me up and I
was shocked. Broadly, gener al isa tions appeared to be the norm in the
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trainees’ inter pret a tions of migrants’ stories, whose Italian coun ter‐ 
parts often sounded like reduced rendi tions (Wadensjö, 1998� 108) of
the original accounts. An example of gener al isa tion could also be
observed in recording 3, where the asylum seeker’s sentence As soon
as you reach Libya, you are in a big prison turned into Nel momento in
cui arrivi sei in una  prigione (“As soon as you arrive, you are
in prison”).

Besides these find ings, turns 5 and 6 showed that the trans la tion of
affective displays remains prob lem atic at an early stage of the
learning path (le va trans lated as could you). Further more, the typic‐ 
ally Italian  hedge praticamente (liter ally “prac tic ally” but meaning
“basic ally”, “essen tially” when used as a hedge) showed up in 8,
suggesting that hedging strategies are adopted to make up for a lack
of compre hen sion of the English- speaking inter locutor’s turn. And
notably, turn  10 provided an example of the linguistic, inter ac tional
and anthro po lo gical dark ness that students are gener ally immersed
in. M revealed that those people […] brought me in the bush; after a few
hesit a tions, the student reported that the migrant  was portato in
un cespuglio. The Italian  term cespuglio only corres ponds  to one of
the mean ings of the poly semous English term bush, that denoting “a
low densely branched shrub” 12, “a large plant which is smaller than a
tree and has  a lot (https://www.collinsdictionary.com/dictionary/english/lot)

of branches” 13 or  “a plant (https://dictionary.cambridge.org/dictionary/englis

h/plant) with many small (https://dictionary.cambridge.org/dictionary/english/s

mall) branches (https://dictionary.cambridge.org/dictionary/english/branches)

growing (https://dictionary.cambridge.org/dictionary/english/growing)  either
directly (https://dictionary.cambridge.org/dictionary/english/directly) from  the
ground (https://dictionary.cambridge.org/dictionary/english/ground) or from
a  hard stem (https://dictionary.cambridge.org/dictionary/english/stem),
giving  the plant (https://dictionary.cambridge.org/dictionary/english/plant) a
rounded (https://dictionary.cambridge.org/dictionary/english/rounded) shape (ht

tps://dictionary.cambridge.org/dictionary/english/shape)” 14. If, rather than
randomly selecting one meaning (or the only one of which s/he is
aware of), the student had asked for a clari fic a tion of the contex tual
meaning of the term bush, s/he would have learnt that “(espe cially in
Australia and Africa) [a bush indic ates] an area of land covered with
bushes and trees that has never been used for growing crops and
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3 M we were almost three hundred people in a small hut

4 S eravamo circa trecento persone (.) in una strut tura che non si può neanche consid erare
una casa [we were almost three hundred people (.) in a building that cannot even be
considered a house]

13 CO come fa a sapere che si trat tava proprio di soldati del gruppo armato Boko Haram
[how do you know that they were precisely soldiers of the Boko Haram armed group]

14 S how do you know that they were a terrorist group

15 M at that moment I was afraid and I suspected they were Boko Haram soldiers but I
real ised it only later (.) when I arrived in the bush they uncovered my eyes and I saw
hundreds of people detained including women and chil dren (.) they told me that as a
young boy I had to join Boko Haram

16 S praticamente lo sapeva ma l’ha capito bene dopo un po’ (.) quando gli hanno scoperto
il viso e lui ha visto che c’erano tanti prigionieri (.) anche bambini (.) gli hanno
chiesto di unirsi a Boko Haram [basically he knew that but he real ised it for sure after
a while (.) when they uncovered his eyes and he saw that there were a lot of people
detained (.) even chil dren (.) they asked him to join Boko Haram]

where there are very few people” 15. This simple and rapid request for
clari fic a tion would have dispelled all his/her doubts as to how an
indi vidual could ever be “brought in a shrub”.

The same comments apply to S’s trans la tion of the sentence
displayed in turn 3 in Example (9), which is drawn from recording 9�

57

(9)58

While the trans la tion  of hut as a struc ture that cannot even be
considered a house indic ated a certain ability to refor mu late, turn  4
also demon strated students’ “dangerous”  tendency not to ask for
clari fic a tion when they do not under stand something.
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The students’ diffi culties in under standing migrants’ stories owing to
their limited extra lin guistic know ledge became mani fest in many
excerpts of the tran scribed inter ac tions, some times even when
specific cultural and/or geopol it ical aspects of the migrant’s country
of origin had been illus trated ahead of the simu la tion, during the
briefing phase of the role- play activity. The following are examples of
selected inter ac tions taken from record ings  2 and 11, respect ively.
The refer ences to the terrorist group Boko Haram and Rashaida
tribesmen were explained by the instructors before the role- play
activ ities began.
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21 M during the crossing I was kidnapped by Rashaida tribesmen

22 S nel confine sono stato rapito dalle forze dell’ordine del Sudan [in the border  I was
kidnapped by the law enforce ment agents of Sudan]

23 CO erano in uniforme [were they wearing a uniform]

24 S were they wearing a uniform

25 M no (.) they were Rashaida tribesmen they were not in uniform

26 S no ho sbagliato erano dei russi [no I made a mistake they were Russians]

27 CO e cosa ci facevano i russi in Sudan [and what were Russians doing in Sudan]

28 S (addressing CO) mi scusi chiedo un chiar i mento [sorry I am going to ask for clari fic ‐
a tion] (addressing M) sorry who were they

29 M the Rashaida tribesmen an ethnic group living in Eritrea and Sudan (.) they
kidnap people

30 S (addressing M) ah ok I’m sorry for this misunderstanding (addressing CO) mi scuso è
stato un errore mio si trat tava dei membri della tribù Rashaida [I apolo gise it was
my mistake they were Rashaida tribesmen]

a. The phrase “in the border” is an attempt at repro du cing the incor rect Italian “nel confine”
standing out in S’s turn.

(11)62

a

The first of the two inter ac tions, displayed in Example  (10), showed
that S refrained from calling Boko Haram by its name. The fact that
the nature of the armed group had not been inter n al ised, grasped or
listened to by the trainee during the briefing was further attested in
turns 15 and 16, where s/he selected one of the least appro priate
verbs (gli hanno chiesto di, “they asked him to”) to convey the threat‐ 
ening manners of Boko Haram soldiers who, in turn 15, force the
migrant to join the terrorist group but become much kinder in turn
16, where they are described as people  who invite others to join
their gang.
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Example  (11) indic ates the hurdles faced by another student while
trying to grasp who Rashaida tribesmen were. They were first trans‐ 
formed to Sudanese law enforce ment agents  (forze dell’ordine
del  Sudan) and later to indis tinct Russians  (dei  russi). Incid ent ally,
Example (11) shows that, during the dialogue inter preting lessons, the
instructors are always ready to steer the conver sa tion or, rather, let
them selves be dragged into the conver sa tion that the students co- 
construct; in other words, they are used to going off script to simu‐ 
late a natural conver sa tion and to make the inter ac tion sound as
authentic as possible. Moreover, this second inter ac tion also demon ‐
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strates that, however destabil ising and inad vis able “creative” rendi‐ 
tions may be, an inter preter should never give in, as a profes sional
inter ac tion can always be brought back “on track” by continuing to
ask the primary speakers for clari fic a tion and, espe cially, by taking
respons ib ility, apolo gising  (I’m sorry for this  misunderstanding; mi
scuso è stato un errore mio in turn 30), smiling and trying to create a
relaxed atmo sphere in which parties can trust each other.

More broadly, as anti cip ated in the intro ductory section of the paper,
the examples in this Section suggest that working in the trans la tional,
inter ac tional and anthro po lo gical dark ness is bound to compound
compre hen sion and jeop ardise migrants’ efforts to obtain asylum.
Even if they are performed in a training setting, the role- plays
described above show how easy it is not to do justice to the vivid
stories of these indi viduals who want and demand that their words be
trans lated “impar tially” and “liter ally” (Ministry of the Interior, 2020�
24) with a view to obtaining asylum.
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4. Conclusions
The “Intro duc tion to English/Italian Dialogue Inter preting” course
offered at the Univer sity of Trieste within the BA degree programme
named “Inter lin guistic Commu nic a tion Applied to Legal Profes sions”
broadly aims at famil i ar ising students with the linguistic, cultural,
trans la tional, inter ac tional and prag matic aspects that are at stake in
a series of profes sional contexts in which the inter ac tion is medi ated
by a dialogue interpreter.
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Among the activ ities proposed within this course, struc tured role- 
plays are designed to simu late migrants’ inter views with Italian
Territ orial Commis sions, namely a commu nic ative context in which
the pres ence of an inter preter is regu larly required. The situ ational
and inter ac tional authen ti city of role- play activ ities is enhanced by
consulting insti tu tional docu ments by the EUAA, the UNHCR and the
Italian Ministry of the Interior, by drawing factual inform a tion from
selected testi monies by migrants, by extra pol ating further factual and
inter ac tional cues from Veglio’s (2017) exam in a tion of how asylum
seekers’ personal stories are assessed and inter preted in Italy and by
grounding role- play activ ities on a dialogic and conversation- 
analytic approach.
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NOTES

1  Ethno lin guistics can be broadly under stood as the explor a tion of systems
of thought that are different from our own (Crev atin, 2010� 217).

2  A higher number of students then select a Master’s Degree in Law, while
few of them even tu ally enrol in a Master’s Degree in Confer‐ 
ence Interpreting.

3  In the future, the author is going to ask selected Territ orial Commis sion
offices for permis sion to gather and examine videor e corded inter views for
research purposes, with the aim of adopting the CARM method to design
role- plays for dialogue inter preting courses.

4  These docu ments were written and published when the name of the
agency was still EASO (European Asylum Support Office), but they can be
accessed and down loaded from the website of the EUAA (European Union
Agency for Asylum).

5  The UNHCR guide can be accessed at [https://www.unhcr.org/it/wp- co
ntent/uploads/sites/97/2020/07/6intervistare- i-richiedenti-asilo.pdf],
viewed on 12 September 2023; the online docu ment reports neither the year
nor the city of publication.

6  The guide has actu ally been trans lated into several languages, and its
different versions can be found at [https://www.interno.gov.it/it/temi/im
migrazione- e-asilo/protezione- internazionale/guida- pratica-richiedenti-p
rotezione-internazionale-italia], viewed on 13 September 2023.

7  The website can be accessed at [http://esodi- medu.s3- website.eu- centra
l-1.amazonaws.com/medu.html?ln=en], viewed on 13 September 2023.

8  When a foreign language which is widely used as a means of commu nic a‐ 
tion between groups not having a common language is adopted by a local
popu la tion in a simpli fied, mixed and/or reduced way, this language is
called a pidgin (Trudgill and Hannah, 2013� 110). “Pidgin languages, by defin i‐ 
tion, do not have native speakers; a pidgin which acquires native speakers is
called a creole” (ibid.). A creole is still simpli fied, still mixed, but no longer
reduced. Since “the language now has to be used for all the purposes a
native speaker needs to use a language for, the reduc tion that took place

assessments”, The Interpreter and
Translator Trainer, 8(3), p. 437-451.

https://www.unhcr.org/it/wp-content/uploads/sites/97/2020/07/6intervistare-i-richiedenti-asilo.pdf
https://www.interno.gov.it/it/temi/immigrazione-e-asilo/protezione-internazionale/guida-pratica-richiedenti-protezione-internazionale-italia
http://esodi-medu.s3-website.eu-central-1.amazonaws.com/medu.html?ln=en
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during pidgin iz a tion has to be repaired by a process of expansion, [which] is
known tech nic ally as creolization” (ibid.: 111).

10  During the personal inter view, the asylum seeker “can request to be
inter viewed by a male or female case worker, depending on who [s/he]
feel[s] most comfort able with” (Ministry of the Interior, 2020� 23).

11  This role- play activity was carried out twice throughout the same course
last year (2023), once during a lesson and once during another a few weeks
later, to test the students’ beha viour in re- interpreting the same text after a
given period of time.

12  Collins Dictionary, bush [https://www.collinsdic‐ 
tionary.com/dictionary/english/bush], viewed on 18 September 2023.

13  Merriam- Webster Dictionary, bush [https://www.merriam- 
webster.com/dictionary/bush], viewed on 18 September 2023.

14  Cambridge Dictionary, bush
[https://dictionary.cambridge.org/dictionary/english/bush], viewed on 18
September 2023.

15  Cambridge Dictionary, bush
[https://dictionary.cambridge.org/dictionary/english/bush], viewed on
18  September  2023. The Collins and Merriam- Webster Diction aries also
respect ively clarify that “the wild, uncul tiv ated parts of some hot coun tries
are referred to as the bush” and that “[the bush is] a large uncleared or
sparsely settled area (as in Australia) usually scrub- covered or forested”,
viewed on 18 September 2023.

ABSTRACTS

English
A specific role- play design method has been used over the last few years at
the Univer sity of Trieste to intro duce students to dialogue inter preting. It
simu lates migrants’ inter views with Italian Territ orial Commis sions for the
Recog ni tion of Inter na tional Protec tion, a commu nic ative context in which
the inter preting assign ment is gener ally not given to qual i fied inter preters
even though asylum is granted based on the cred ib ility of the migrant’s
story. The analysis of the record ings of the simu la tions in class suggests
that students are gener ally not in a posi tion to grasp and manage the trans‐ 
la tional, inter ac tional and anthro po lo gical intric a cies that char ac terise this
commu nic ative context. They produce zero-, non- close, expanded and
reduced rendi tions, and often refrain from asking for clari fic a tions, thereby
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failing to coordinate the inter ac tion and providing a picture of the “dangers”
of turning to inex per i enced interpreters.

Français
Dans son analyse portant sur des entre tiens entre des migrants et les
Commis sions Terri to riales italiennes pour l’obten tion de la protec tion inter‐ 
na tio nale, Veglio (2017) a pu montrer que très souvent, le travail des exami‐ 
na teurs et des inter prètes révèle ce qu’il appelle une « buio antropologico »
«  igno rance anthro po lo gique  »  (ibid.  : 25), lorsqu’ils écoutent les histoires
person nelles racon tées par les deman deurs d’asile. Ces récits, produits par
des indi vidus déna tio na lisés (ibid.), souvent anal pha bètes, égarés et épuisés,
présentent géné ra le ment des parties frag men taires, incom plètes et
ambiguës, et surtout une dimen sion onirique  (ibid.) qu’exami na teurs et
inter prètes n’arrivent le plus souvent pas à (ou refusent de)
comprendre  (ibid.  : 27). Ignorer et/ou négliger les savoirs partagés et les
systèmes de croyances des deman deurs d’asile compromet la compré hen‐ 
sion de l’inter prète (et des exami na teurs). Dans ce contexte insti tu tionnel,
en effet, posséder une certaine connais sance en géopo li tique et certains
concepts en ethno lin guis tique peut consi dé ra ble ment aider les inter prètes
(et les exami na teurs) dans leur travail. L’inter prète devrait être le dépo si taire
des décla ra tions des deman deurs d’asile  (ibid.  : 22), mais souvent, il trahit
leurs récits, en en compro met tant la crédi bi lité  ; d’une part, à cause d’un
manque de connais sances cultu relles (ibid.  : 26-27), d’autre part, parce qu’il
est empreint de préjugés, de cynisme et de scep ti cisme  (ibid.  : 18). Veglio
(2017 : 27) propose de nombreux exemples de cette « caduta della credi bi lità
della narra zione dovuta all’impre pa ra zione dell’esami na tore ed al corto
circuito  dell’interprete  » «  perte de crédi bi lité de la narra tion due à un
manque de prépa ra tion de l’exami na teur, et au court- circuit provoqué par
l’inter prète ». L’évalua tion de la crédi bi lité est au centre de toute déci sion
prise en matière de protec tion inter na tio nale  (ibid.  : 27)  ; cepen dant, une
mauvaise connais sance des langues- cultures d’arrivée, les préjugés, le scep‐ 
ti cisme et le cynisme  (ibid.  : 19) sont un terrain fertile pour l’«  igno rance
anthro po lo gique  » et trans forment les évalua tions (et les traduc tions) des
histoires des migrants en des actes de «  violenza isti tu zio nale [violence
insti tu tion nelle] » (ibid. : 22).
Face à ce cadre insti tu tionnel inquié tant, l’éduca tion semble être la seule
solu tion pour éviter de futures discri mi na tions (González Rodríguez et
Radi cioni, 2021 : 385). González Rodríguez et Radi cioni (2021 : 383) mettent
l’accent sur la  «  neces sità di una forma zione speci fica per gli inter preti
umani tari, che vada oltre la mera forma zione di compe tenze linguis tiche
e interpretative » « le besoin d’une forma tion spéci fique pour les inter prètes
huma ni taires qui aille au- delà de la simple forma tion en compé tences
linguis tiques et inter pré ta tives » et qui prévoie l’étude des aspects éthiques
et cultu rels spéci fiques de l’inter pré ta tion pour les deman deurs
d’asile  (ibid.  : 375)  ; cela fait partie de l’inter pré ta tion pour les services
publics. Inter venir au niveau didac tique est on ne peut plus urgent, d’autant
que, « date le attuali sfide globali, gli ambiti in cui l’inter pre ta zione umani ‐
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taria è richiesta sono desti nati ad aumen tare e le conse guenze dell’assenza o
della scarsa qualità dell’inter pre ta zione in tali contesti possono essere gravi »
« étant donné les défis mondiaux actuels, les domaines où l’inter pré ta tion
huma ni taire est requise vont augmenter et une absence ou une mauvaise
qualité de l’inter pré ta tion dans ces contextes peut avoir de graves consé‐ 
quences » (ibid. : 385).
Cet article entend donc présenter l’une des méthodes de créa tion de jeux de
rôle qui a été utilisée au cours des deux dernières années à l’univer sité de
Trieste, dans un cours d’intro duc tion à l’inter pré ta tion de dialogue en troi‐ 
sième année de licence en « Commu ni ca tion inter lin guis tique appli quée aux
profes sions juri diques  » au Dépar te ment de Sciences Juri diques, du
Langage, de l’Inter pré ta tion et de la Traduction.
Ce parcours de forma tion combine des matières linguis tiques et juri diques
et offre aux étudiants un début de prépa ra tion dans les deux branches avant
qu’ils choi sissent leur orien ta tion en master. Préci sons à ce propos qu’un
nombre de plus en plus impor tant d’étudiants s’orientent vers un master en
droit et que peu d’entre eux s’inscrivent en master d’inter pré ta tion. Le cours
de licence prévoit des cours de traduc tion de textes juri diques et un cours
d’intro duc tion à l’inter pré ta tion de dialogue. Ce cours permet d’une part
aux étudiants de décou vrir l’inter pré ta tion en leur donnant quelques bases
de ce qu’est l’inter pré ta tion de dialogue dans des contextes spéci fiques. Il
vise, d’autre part, à sensi bi liser ceux qui s’orien te ront vers le droit aux
aspects linguis tiques, cultu rels, traduc tifs, inter ac tion nels et prag ma tiques
qui sont en jeu lors d’un échange médié par un inter prète. Étant donné les
diffé rents niveaux de connais sance linguis tique des étudiants, les cours sont
surtout axés sur les aspects linguis tiques, cultu rels, traduc tifs et, dans une
moindre mesure, sur les aspects profes sion nels de l’inter pré ta tion de
dialogue anglais- italien, et se basent sur des exer cices pratiques et des jeux
de rôle qui simulent des inter ac tions dans diffé rents contextes insti tu tion‐ 
nels, juri diques et huma ni taires. Cette contri bu tion entend décrire les
phases de construc tion, de réali sa tion et d’évalua tion du jeu de rôle simu‐ 
lant un entre tien entre un deman deur d’asile et la Commis sion Terri to riale
italienne, contexte dans lequel les inter prètes sont régu liè re ment amenés
à travailler.
Avant de commencer le cours, on demande aux étudiants qui jouent le rôle
de l’inter prète leur auto ri sa tion à enre gis trer l’échange simulé. Les données
analy sées dans cette étude sont issues des enre gis tre ments récoltés et
trans crits au cours des deux dernières années de cours. Plus préci sé ment,
l’article se base sur quinze enre gis tre ments corres pon dant à deux « scéna‐ 
rios  » de jeux de rôle utilisés pour simuler deux entre tiens avec deux
person nages fictifs, un migrant nigé rian, John Udu, et un Érythréen, Harry
Tekle. Vu la longueur des scéna rios, chaque entre tien a été divisé en trois
parties et inter prété par trois étudiants.
Quant à la nature du jeu de rôle, c’est la forme struc turée (Niemants et
Cirillo, 2016  : 303) qui a été choisie. Ce type de jeu de rôle prévoit un
scénario inter prété par deux ensei gnants qui jouent le rôle des deux locu‐ 
teurs primaires, alors que les étudiants jouent celui de l’inter prète. Ils sont
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les seuls à ne pas avoir accès au scénario. Bien que cette méthode ait été
criti quée à cause de son manque d’authen ti cité (voir Stokoe, 2011), elle est
encore beau coup utilisée en didac tique de l’inter pré ta tion, notam ment
parce que trouver des enre gis tre ments audio et/ou vidéo authen tiques
d’entre tiens et de conver sa tions médiées par un inter prète est une entre‐ 
prise diffi cile. Pour ce qui est de la demande d’asile, la loi prévoit que les
entre tiens avec les Commis sions Terri to riales soient enre gis trés (Ministry
of the Interior, 2020  : 24  ; Veglio, 2017� 24), mais il est compliqué d’y avoir
accès. De ce fait, les jeux de rôle dont il est ques tion ici n’ont pas pu se baser
sur des enre gis tre ments vidéo d’entre tiens authen tiques, mais tout a été fait
pour que l’acti vité prévue se rapproche le plus possible du monde réel
(Falbo, 2020 : 156).
Les scripts et les inter ac tions qui en sont issues ont, d’un côté, été rendus
moins arti fi ciels et plus authen tiques au niveau «  situa tionnel  » grâce à
l’utili sa tion de guides insti tu tion nels (EASO/EUAA, 2014  ; EASO/EUAA,
2018 ; Minis tero dell’Interno, 2020) qui ont permis de struc turer les entre‐ 
tiens et de mieux formuler les ques tions que le président de la Commis sion
Terri to riale pose aux migrants. Pour ce qui est du contenu théma tique de
l’entre tien, c’est- à-dire des contenus carac té ri sant les réponses du deman‐ 
deur d’asile, le  site ESODI/EXODI. Migra tory routes from Sub- Saharan
Coun tries to  Europe a permis d’extraire des infor ma tions perti nentes et
crédibles sur les routes migra toires et les situa tions huma ni taires dans
diffé rentes zones géogra phiques (notam ment sur le Nigéria et l’Érythrée, les
pays d’origine des deux deman deurs d’asile concernés).
D’un autre côté, pour renforcer l’authen ti cité «  inter ac tion nelle » de l’acti‐ 
vité de jeu de rôle, quelques précau tions ont été prises pour ne pas trop
dépendre du scénario (Niemants et Cirillo, 2016 : 303)  : prendre l’habi tude,
pour les locu teurs primaires, de ne pas lire, dialo guer spon ta né ment et
réagir rapi de ment aux paroles de l’inter prète (Falbo, 2020  : 163). Chaque
scénario a été conçu pour repro duire les dyna miques inter ac tion nelles
typiques de la situa tion de commu ni ca tion analysée, comme le moment où,
au début de l’entre tien, l’exami na teur, avant de commencer à poser ses
ques tions, se doit de véri fier si l’inter prète et le deman deur d’asile se
comprennent. De plus, une atten tion toute parti cu lière a été accordée à la
repro duc tion des « affec tive displays » « émotions » (Cirillo, 2012  : 102) qui
sont nombreux chez les deman deurs d’asile dans ce contexte conver sa‐ 
tionnel. À ce sujet, la rédac tion des scéna rios et la construc tion des acti vités
de jeu de rôle se basent sur les études de Veglio (2017) qui précise que
l’entre tien devrait se dérouler dans une atmo sphère détendue où l’exami na‐ 
teur et l’inter prète coopèrent avec le migrant, l’informent sur ses droits et
devoirs (ibid. : 10), ne l’inter rompent pas pendant qu’il raconte libre ment son
voyage et essaient d’être empa thiques et encou ra geants  (ibid.  : 10-11), en
évitant, par exemple, de recourir à des ques tions orien tées pour permettre
un dialogue ouvert (ibid. : 10).
Malgré ces tenta tives de repro duire des dialogues aussi authen tiques que
possible d’un point de vue situa tionnel et inter ac tionnel, la méthode décrite
dans cet article présente au moins deux limites. Tout d’abord, comme le fait
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observer Veglio  (ibid.  : 25), les tours de parole des migrants présentent le
plus souvent un voca bu laire « ibrido, impuro e corrotto » « hybride, impur et
corrompu  ». Leur réper toire linguis tique inclut en effet du pidgin, des
créoles et corres pond à ce qu’on appelle du  «  rotten English  » (ibid.  : 25),
c’est- à-dire à un mélange de pidgin, d’anglais agram ma tical et de bon
anglais, avec des tour nures idio ma tiques  (ibid.  : 25). Nos scéna rios didac‐ 
tiques contiennent, quant à eux, des tours en italien et des tours en anglais
stan dard (Trud gill et Hannah, 2013  : 1). Le choix de cette variante vient du
fait que c’est celle que les étudiants connaissent le mieux et que faire le
choix d’une variété plus « authen tique » risque rait de les confondre et de les
désta bi liser à un stade de leur appren tis sage où leur niveau de connais sance
de la langue est très inégal et où ce premier contact avec l’inter pré ta tion est
supposé leur faire acquérir des compé tences orales et inter ac tion nelles
(indé pen dam ment du choix qu’ils feront de pour suivre ou pas leurs études
en master).
La deuxième limite se situe au niveau des tours de parole qui struc turent le
scénario, qui sont des tours rela ti ve ment brefs en italien (les ques tions du
président de la Commis sion Terri to riale) et des tours rela ti ve ment longs en
anglais (le récit de sa propre histoire de la part du migrant). Ces deux types
de tours corres pondent à une paire adja cente (Sacks et al., 1974 : 716) proto‐ 
ty pique de l’entre tien pour l’obten tion de la protec tion inter na tio nale mais,
du point de vue didac tique, ils produisent un script «  déséqui libré  », qui
permet aux étudiants de bien s’entrainer en inter pré ta tion passive, mais
moins bien en inter pré ta tion active. Malgré cette limite, les jeux de rôle sont
un exer cice varié et hété ro gène et, si les tours en italien sont axés sur la
traduc tion rapide et la formu la tion correcte des ques tions, les tours en
anglais mettent à l’épreuve les capa cités d’écoute, de compré hen sion et de
mémo ri sa tion des étudiants, les obli geant à inté rio riser et adopter les
bonnes stra té gies pour coor donner la conver sa tion (Wadensjö, 1998  : 108-
110) et gérer les dyna miques de l’inter ac tion (Falbo, 2020 : 159).
Avant la simu la tion, les étudiants sont régu liè re ment informés sur le
contexte situa tionnel et sur le rôle de l’inter prète. En général, ils reçoivent
des infor ma tions tirées des guides de l’entre tien pour l’obten tion de la
protec tion inter na tio nale (EASO/EUAA, 2014; EASO/EUAA, 2018 ; Minis tero
dell’Interno, 2020) et lisent l’article de Veglio (2017). Plus préci sé ment,
chaque acti vité est précédée d’une réunion prépa ra toire où sont four nies
des infor ma tions détaillées concer nant le migrant, son pays d’origine et
son voyage.
D’une manière géné rale, l’analyse des acti vités réali sées en classe montre
que les étudiants ne sont pas encore capables de comprendre et gérer les
diffi cultés traduc tives, inter ac tion nelles et anthro po lo giques qui carac té‐ 
risent le contexte commu ni catif observé. Mis à part quelques cas où les
choix de traduc tion et inter ac tion nels sont accep tables et qui montrent que
certains étudiants ont une bonne prédis po si tion à l’inter pré ta tion de
dialogue, dans le reste du corpus, ils produisent géné ra le ment  des zero-,
expanded, reduced (Wadensjö, 1998 : 107-108) et des non- close renditions (Dal
Fovo et Falbo, 2021). N’ayant reçu aucune forma tion en inter pré ta tion
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consé cu tive, ils ne savent pas prendre de notes effi ca ce ment et ont du mal à
gérer les tours de parole les plus longs, ne rendant pas justice aux histoires
racon tées par les deman deurs d’asile. De plus, ils évitent souvent de
demander des éclair cis se ments à leurs inter lo cu teurs et n’arrivent pas à
coor donner l’inter ac tion. Sur ce point, les extraits montrés dans l’article,
même s’ils sont produits dans un contexte didac tique, donnent une idée des
« dangers » qu’il y a à s’adresser, pour ce genre d’entre tiens avec la Commis‐ 
sion Terri to riale, à des inter prètes non profes sion nels et manquant d’expé‐ 
rience, ce qui, d’après Veglio (2017), se vérifie presque toujours dans la
réalité. Les diffi cultés que rencontrent des étudiants au niveau de la gestion
de l’échange tria dique semblent refléter, pour Veglio (2017), celles que les
exami na teurs tout comme les inter prètes (le plus souvent non profes sion‐ 
nels) rencontrent quand ils doivent évaluer et inter préter les histoires des
deman deurs d’asile. Outre une tendance géné rale à ne pas demander
d’éclair cis se ments à leurs inter lo cu teurs et la diffi culté à gérer les tours de
parole les plus longs, les inter ac tions enre gis trées en classe et trans crites
montrent, dans les tours des étudiants (qui, par défi ni tion, ne sont pas
encore inter prètes), la présence  de hedges (par ex., par l’utili sa tion
de  l’adverbe praticamente), d’erreurs de compré hen sion dues à une
mauvaise connais sance de la langue- culture de départ (par ex. le choix
du substantif cespuglio [buisson] comme seul équi valent possible de l’anglais
bush, ou l’incom pré hen sion de Rashaida tribesmen malgré les infor ma tions
four nies lors de la réunion prépa ra toire), une certaine tendance à atté nuer
les affir ma tions des locu teurs primaires (par ex.  «  the condi tions of life
were  dramatic  » traduit par  «  le condi zioni di vita erano abbas‐ 
tanza drammatiche » « les condi tions de vie étaient assez drama tiques ») et
une diffi culté géné rale à comprendre et à rendre les émotions. Ajou tons cet
exemple, emblé ma tique, où l’on constate la diffi culté de traduire des ques‐ 
tions du type  «  Le va/Se la sente  di raccon tarci la sua storia?  » «  Vous
sentez- vous de nous raconter votre histoire  ?  » qui sont régu liè re ment
rendues par  «  Can you/Could youtell us your  story  » «  Pouvez- vous nous
raconter votre histoire  ? », solu tion qui enlève aux phrases des inter lo cu‐ 
teurs primaires toute leur dimen sion affec tive et leur force pragmatique.
Dans des contextes insti tu tion nels tels que celui de l’entre tien avec la
Commis sion Terri to riale, ces choix ont des consé quences graves et s’appa‐ 
rentent à de véri tables actes de « violenza istituzionale » « violence insti tu‐ 
tion nelle » (Veglio, 2017  : 22). En contexte didac tique, l’objectif est alors de
sensi bi liser les étudiants à ces risques, en les habi tuant, dans le même
temps, à produire des tours traduc tifs gram ma ti ca le ment et syntaxi que‐ 
ment corrects et appro priés d’un point de vue prag ma tique, de même qu’à
gérer graduel le ment les tours de parole plus longs et à repro duire les
émotions, en évitant les zero-, expanded, reduced (Wadensjö, 1998 : 107-108)
et  les non- close  renditions (Dal Fovo et Falbo, 2021). L’objectif est aussi et
avant tout d’éliminer progres si ve ment cette igno rance anthro po lo gique,
linguis tique et inter ac tion nelle qui, dans le contexte de la protec tion inter‐ 
na tio nale, est souvent à la base de discriminations.
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Italiano
Il presente arti colo si incentra sulle inte ra zioni didat tiche mediate da inter‐ 
prete nell’ambito del corso “Intro du zione all’inter pre ta zione dialo gica
inglese” presso il Dipar ti mento IUSLIT dell’Università di Trieste. Le simu la‐ 
zioni riguar dano il collo quio del richie dente asilo con una Commis sione
Terri to riale italiana. L’analisi delle trascri zioni delle regi stra zioni delle
attività svolte in aula sugge risce che gli studenti non sono ancora in grado
di cogliere e gestire le difficoltà tradut tive, inte ra zio nali e antro po lo giche
che carat te riz zano il deli cato contesto comu ni ca tivo in oggetto. Sono
soliti produrre zero-, expanded, reduced e non- close  renditions, e spesso si
asten gono dal chie dere chia ri menti agli inter lo cu tori, non riuscendo a coor‐ 
di nare l’inte ra zione. In questo senso, gli estratti analiz zati nell’arti colo
offrono un’idea degli aspetti inte ra zio nali su cui è oppor tuno sensi bi liz zare
gli studenti nel loro percorso formativo.
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